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Putting the Human
into Human Services Courses
Offered Online

Carol Jensen, Kathy Heyl, Sandra Haynes

Abstract

The current paper reviews the success of a public service
professions online course and demonstrates how to take an online
course from text only to incorporating graphics, streaming video,
audio, and personal touches. The steps described herein serve as
a model for the development of Human Services online courses by
utilizing best practices in both pedagogy and technology for the
online learning environment.

Introduction

This paper focuses on the process of putting a Human Services course
online, courses often deemed inappropriate for online delivery. As with
other online courses, it is important to pay attention to three truths of online
education. First, online education takes commitment from faculty. The
upfront preparation time is considerable as it requires planning for a full
semester at the outset instead of planning lessons as the semester
progresses. Second, during the semester the time spent can be greater,
especially for novice instructors, as student interaction is largely a function
of the individual students enrolled in any given class. As in the classroom,
some students require more and some less time than others. Likewise,
students must commit to the course and understand that it requires a great
deal of discipline and self-management. Lastly, balancing pedagogy and
technology can be a difficult task. Technology provides wonderful
opportunities, but if technology is not properly combined with information,
good pedagogy is lost. As Drucker (2001) states, “the task for this decade
is to better incorporate the “I with the “T” in Information Technology (IT).”
Speaking specifically about online teaching, Northrup (2001) states, “that
although there is not one best theory to guide pedagogy in the online
environment, it is important. . .to ground the design of the leaming
environment in solid theory and pedagogy.” The current course, referenced
in this article, is designed on Gagne’s “Events of Instruction” (Gagne,
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Briggs, & Wager, 1992) to guide pedagogy for the online environment.
These are the same actions necessary for good classroom pedagogy and,
therefore, provide an excellent guide for online teaching as well. These
events are:

1. Gaining the learner’s attention.

2 Telling learners what to expect—the learning objective.

3. Asking for recall of existing relevant knowledge—prior learning.

4 Presenting the material in a clear fashion that maintains
attention.

5. Providing learning guidance and promoting understanding by

providing organization and relevance.

6. Eliciting performance by asking the learner to respond, thereby
demonstrating learning.

Providing feedback about the learner's performance.

8. Assessing performance by requiring more learner performance
and giving more feedback that reinforces learning.

9. Providing various methods of practice to solidify memory and
transfer of learning (Gagne, Briggs, & Wager, 1992).

In converting a Human Service class from a classroom to an online course,
the first thing to consider is basic course content. This includes lecture
notes, tests, and written assignments. Minimal changes are required to
convert these segments to the online course, although test security and
other issues involving cheating can be problematic.

Attendance and participation need extra consideration. Since “seat time”
cannot be measured for an online course, a series of weekly activities can
be created to replace the attendance and participation component. These
activities include discussion questions to be answered by the student
individually, threaded discussion questions in which participation is
observed, and assignments requiring web searches.

The next issue addressed is the need to identify what is missing from an
online course that is present in the classroom and to incorporate those
components into an online format in a meaningful way. One major
component that needs to be considered is instructor personality. This can
be particularly challenging in Human Services courses. Human Services
faculty tend to tell anecdotal stories to highlight points and create a sense
of personal connection to the material and students. For each weekly
session online, the instructor can write out in text form the anecdotal stories
normally told in their classes. These stories can be presented in writing or,
better yet, can be audio taped by the instructor and included in the online
course in text and audio format. Another component often found in

—
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classroom settings but absent from the online environment are experiential
activities. Once again, the instructor can write out the activities in text
format and/or audio tape the experiences so that the online students can
engage in the exercise at or near their computer. In addition to the
audiotapes, videotapes can be put online as streaming videos so that
students can view the material. A bonus from using both the tapes and text
format is that the media helps to ensure compliance with the Americans
with Disability Act (ADA). For hearing impaired individuals, the text version
allows them to engage in the activity and, for visually impaired individuals,
the audio version allows them to engage in the activity. In addition, putting
the material in a clear and predictable format enhances the ability of
students with cognitive disorders to navigate the course.

As a special touch for the online milieu, artistic logos for each week’s
assignment can be created that have a unified theme but are uniquely
different and related to that week’s content. This creates a visually beautiful
course with artistic qualities that encourages students to think critically
about the material that would be presented and how it relates to the
artwork.

By adding weekly activities, text, audio, streaming video, and original
artwork the quality of the course content is maintained, if not improved.
Additionally, these same features make the course interesting and
engaging for the students. Jonassen (1995) supports this notion as he
asserts, “Knowledge construction is not supported by technologies used as
conveyors of instruction that prescribe and control all learner interactions.
Rather, technologies support knowledge construction better when they are
need or task driven, when interactions are learner-initiated and learner-
controlled, and when interactions with the technologies are conceptually
and intellectually engaging.”

The final challenge in converting the on-site course to an online version is
the time factor for the professor. All told, courses can take 300 hours to
complete.

Resuits

As can be gleaned from the above description, when Human Services
courses are developed in this way, they meet the learning events outlined
by Gagne in the following ways:

1. Gaining the learner’s attention: The course needs to be
visually appealing. Graphics and innovative design help
students maneuver around the site. Material should be
presented in a clear fashion that helps to maintain student
attention.
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Telling learners what to expect—the learning objective:
Each week's session should start with the learning objectives.
The lecture notes, audio, discussion questions, and
experiential materials all relate directly back to the objectives of
the week.

Asking for recall of existing relevant knowledge—prior
learning: The weekly activities can begin by asking students
questions that relate to prior weeks, course, or personal work.
An example from a Human Services course is that all weekly
activities start with a biographical question for the student
asking them to assess what experiences they bring to the
course that are relevant to this week’s topics. For example, in
week 3, the topic is body alienation. The student is asked to
look at what part of their body they are alienated from, what
caused the alienation, and what the manifestation is in their life
presently. In week 4, the student takes the part of their body
they are alienated from and they create affirmations to
counteract the alienation.

Presenting the material in a clear fashion that maintains
attention: PowerPoint or other forms of visual presentations
used in the classroom can be converted to a cleaner outline
format for online presentation. Each week's lesson should
utilize the same format with the same materials and activities in
the same order. Thus, navigation is exceptionally user-friendly
throughout the course.

Providing learning guidance and promoting understanding
by providing organization and relevance: Each week's
format should be the same and all materials should be
designed to relate to the student’s experience.

Eliciting performance by asking the learner to respond,
thereby demonstrating learning: Weekly activities can
require the students to discuss or present information based on
the learning materials for that week. These activities can
include:; discussion questions, forum questions, and web
research activities.

Providing feedback about the learner's performance: It is
vital that the instructor provide feedback in a timely manner and
set parameters for times when students can expect such
communication. Computer use can lead students to expect
instant gratification. Translated into an online class, students
can expect instant feedback. Although this may be possible
with test materials, questions and papers require time to grade
and reply. Without boundaries on when to expect contact,

students may feel slighted when their concerns are not
immediately addressed.

8. Assessing performance by requiring more learner
performance and giving more feedback that reinforces
learning: The midterm and final examination indicate whether
the student has acquired the requisite knowledge from the
weekly assignments. Students can complete a project paper
and/or a research paper. Feedback on each paper should
include comments on the mechanics of writing the paper and
also on the content of the paper.

9. Providing various methods of practice to solidify memory
and transfer of learning: Weekly interactive practice for the
student enhances learning by helping them to rehearse and
actively engage in learning experiences where they apply the
knowledge learned through the activity.

When these steps are incorporated into an online course, one can expect
to see reduced dropout rates, increased student participation and
satisfaction, and better faculty evaluations.

Discussion

Three elements are necessary in the development of an excellent online
Human Services course: (1) translation from the classroom to the Internet;
(2) development of methods for maintaining the level of interest and quality
of the learning experience; (3) realistic views on the amount of time and
resources that go into the creation of the course.

Assuring quality pedagogy in online instruction can be quite a challenge.
The time necessary to ensure superiority can be daunting. The steps
described herein included audio clips and streaming video as well as logos
designed for the class and each unit in the class. The special features of
the course include weekly activities to replace attendance and participation;
audio clips that allow the professor to include the personal/anecdotal/
supplemental information they normally give in the classroom; lecture notes
in a modified PowerPoint format; web activities designed to teach students
how to use the Internet and the campus library appropriately to conduct
effective research; audio clips and streaming video of weekly experiential
practices for the student's application; and an interactive midterm and test
review.

Certainly, every online class does not need to be technologically complex.
The important requirement is imagination and adherence to good principles
of instruction including redesign and updating of material as needed.

There are flaws in the current class design. One element of good online
instruction, student interaction, was minimally mentioned. Northrup (2001)
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points out that, “social interaction is a key element in online learning and
must, at least, initiaily be built into the course.” Without such interaction, it is
all too easy for Human Service students to become isolated and frustrated.

Further, course development is not the only difficulty that one may
encounter when teaching online. Retention of students, managing
communication with students, class size, copyright issues and intellectual
property policies, and academic honesty are other real concerns for web-
based courses (Boeticher & Conrad, 1999). Although beyond the scope of
the current paper to address these concerns in depth, course design that
focuses on good pedagogy and student engagement is a good start in
addressing these concerns just as it is for an on-site course.
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Developing Cultural Competence:
A Case Study Approach

Marianne Woodside and Tricia McClam

Abstract

Changing demographics and ethical obligations require culturally
competent human service professionals. This article suggests ways
that human service educators can use the case study of a gang
member to introduce their students to another culture and to
facilitate the exploration of the students’ world views.

Introduction

Achieving multicultural competence involves acquiring knowledge,
developing skills, recognizing prejudices and cultural perceptions, and
examining cultures as facets and wholes (Brammer, 2004; Pedersen,
2000). The demographic shifts currently taking place in the United States
require human service professionals to be culturally competent. For
example, recent predictions based on U.S. Census data include the growth
of Hispanics to 24% of the population, Asians to 9% of the population, and
reduction of non-Hispanic Whites to 53% of the population. By 2060,
researchers project that the U. S. will be a minority-majority nation in which
non-Hispanic Whites will represent less than 50% of the population (Riche,
2000). Recognition of other demographic changes also occurred with the
2000 Census when the survey recognized, for the first time, individuals who
are multiracial (Diller, 2004).

Coupled with these changing demographics are the Ethical Standards for
Human Service Professionals (2000) that make it incumbent upon human
service educators to facilitate the development of the cultural competency
of their students. The preamble of the Ethical Standards recognizes “an
appreciation of human beings in all their diversity.” Specific standards
address the “respect, acceptance and dignity” due each client (#2), the
need to be advocates “for the rights of all members of society, particularly
those who are members of minorities and groups at which discriminatory
practices have historically been directed” (#16), and the provision of
services “without discrimination or preference based on age, ethnicity,
culture, race, disability, gender, religion, sexual orientation, or
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socioeconomic status” (#17). Human service professionals are also
“knowledgeable about the cultures and communities within which they
practice” (#18), and they are “aware of their own cultural backgrounds,
beliefs, and values™ (#19). Other professional helping associations and
organizations have indicated that helpers who work with other cultures
without culture-specific awareness about that culture are behaving in an
unethical manner (Pedersen, 2000).

The purpose of this article is to present ways to use a case study to
introduce students to a culture with which they may not be familiar as a way
to facilitate their exploration of their own world views. Although a variety of
classroom activities are appropriate for multicultural education including
lectures, group discussions, written materials, and media presentations, the
case study is a teaching method that supports the development of cultural
competence and captures student interest. In this article, the authors revisit
the case of Alphonse to enhance student learning within the multicultural
arena. A summary of the case of Alphonse and a description of ways to use
the case to examine the process of helping from a muiticultural perspective
follow.

The Case of Alphonse

Alphonse, as introduced in Problem Solving in the Helping Professions, is a
powerful case that challenges students to think critically about themselves
as human service professionals. A study by Ancis and Burke (1997) asked
91 students if they could work with Alphonse, an inner-city gang member,
whose case study had been presented earlier in the semester. The case
explored gang life and culture, the challenges of helping with this clientele,
and problem solving strategies. At the end of the semester, students were
asked, “Do you think you would be able to work with a client such as
Alphonse? Why or why not?” Fifty percent of the students reported that
they could work with Alphonse, 8% were undecided, and 42% reported they
could not work with such an individual. Their reasons for believing they
could not work with this client included an inability to relate to an inner-city
gang member, a belief that there was no potential to change, fear of
physical violence, an inability to overcome personal bias, a lack of patience
or tolerance, and a lack of knowledge about client’s culture or, in this case,
about gangs (Ancis & Burke, 1997). The case of Alphonse is dramatic and
challenges students to think about working with a client who is different
from many of them.

Alphonse is a teenage gang member living in an inner-city environment
with his mother and his little brother, Mikey. He belongs to a neighborhood
gang and actively participates in the gang activities including initiations of
new members, robberies, selling drugs, and fighting with members of the
rival gang, the Zodiacs. Curmrently Alphonse is attending school
sporadically. He has a dream of rollin' {(make money) and gaining status
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with his fellow gang members (Bernard is his mentor in the 9aqg), young
women, and his brother, Mikey. On probation for selling ‘caine, he !s
required to work with Ms. Parnell, a local counselor. F'rom Alphonse’s
perspective, his probation officer is the enemy whp is trying to send hu’n
back to juvie (juvenile detention home.) The case is told from Alphonse’s
perspective, which means he communicates using street Iaqguage._ A
special notation at the beginning of the case alerts readers that it contains
language that some may find offensive. The first paragraph below
illustrates how Alphonse’s world is presented.

I don’t know why you chose me to tell my story. But my crew were
right. It ain’t no bullshit. | can give you plenty of no(hin " The s_treets
are plenty crowded, but | got no fuss. Sure it look like I live with my
momma, but | ain’t seen her but twice this week. She always dissin’
(giving someone a hard time) me, and [ don't stay around much.
Last night | stopped by just for nothin” and she was on my ass after
| walk in the door. | stayed long enough to pick up my hat and old
crew (group of friends who form a gang) shirt, and | was gone.
She'd like me better if | was rollin’ like some on the streets. She not
sure she like the crew, but | know she like it plenty ‘specially cause
| gone and don’t give her no shit, and | don't ask her for no paper.

Using the Case

One way the authors use the case of Alphonse is to help students explore
their effectiveness with a client who may be different from them. They often
identify four issues that stand out for them in this case: ('1) gang culture, (2)
Alphonse’s language, (3) client resistance and (4) the inability to make a
difference. Because of the richness of this case, there are many ways to
use it as a vehicle to explore students’ concerns, promote self-exploration,
apply helping skills, and grapple with the challenges of difficult or resistant
clients and situations, all within the context of Alphonse’s culture. One
example follows.

Students read the case study once again, focusing on the four issues that
they identify. They do this from the perspective of a human service
professional, Ms. Parnell, or the probation officer. Their second reading of
the case is guided by questions that address basic knowledg_e gnd
comprehension of the case, as well as ask for more in-depth ap_pllcatlon,
analysis, and synthesis of this information. Finally, the questions and
discussion focus on evaluation.

The authors use the categories of Bloom's taxonomy (1956) to help the
students move from a simplistic understanding of the case to a more
complex one. Understanding complexities helps them think about a
different culture and client. Note that beginning questions shift points of
view from Alphonse to the student. First, students describe the case and
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the culture as Alphonse represents it. Then, students explain their own
understanding of Alphonse’ language and world view. Finally, students
speak to Alphonse about his resistance, try to relate to him by seeking
commonalities, and plan to help him by understanding his culture.

Knowledge: Summarize what happens in this case.
Describe Alphonse’s culture.

Comprehension: Do you understand Alphonse’s language? Could you
communicate with him?

Do you understand Alphonse’s world view?

Application: Identify the helping skills and strategies that you would
use with Alphonse.

lllustrate how Alphonse resists each of Ms. Parneli's
strategies for helping him.

Analysis: Explain how your understanding of and sensitivity to
Aiphonse's culture might make a difference.

What do you have in common with Alphonse?

Synthesis: Rewrite the ending of this story.
Plan three additional ways to counter Alphonse's
resistance.

Evaluation: Assess yourself on the following criteria: (1) your

knowledge of his culture (2) your ability to deal with his
language (3) your ability to counter his resistance.

Recommend ways that you might deal with your inability
to make a difference in Alphonse’s life.

Approaching the case study from the human service professional's
perspective is one way to use the case study. Once the discussion begins,
other questions arise: What are gangs really like? Would | be safe working
with a gang member? How do gang members get out of gangs? What
about my values in relation to this case? How do I tell clients not to use this
kind of language? If | never work with gangs, how does this case translate
to other situations? Once students are engaged, they help guide their own
learning.

A popular approach to education and training in cultural competency
involves 18 culture-general themes that have been identified (Brislin,
Cushner, Cherrie, & Young, 1988): anxiety, disconfirmed expectations,
belonging, ambiguity, confrontation with one's prejudices, work, time and
space, language, roles, importance of group and importance of individual,
rituals and Superstitions, hierarchies of class and status, values,
categorization, differentiation, in-group and out-group distinction, learning
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ibution. Discussion of Alphonse's case allows stuqents to
f)tey:n atr;d ;:/ltl):gort‘hese competencies. We belle\{e tha’g mu{f:\culé:rsa;
sensitivity and cultural competence develop over a period of tnme.d he cas
of Alphonse, or any other case that helps students understand he tp g
within the multicultural context, becomes just one of many components in

the educational process.
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Book Review

Self-Supervision:
A Primer for Counselors
and Helping Professionals

By Patrick Morrissette, 2002, Bruner-Routledge, 166 pages
Reviewed by H. Frederick Sweitzer, Ed.D.

Patrick Morissette has written a concise, interesting, and thought-provoking
book. It is both theoretically solid and eminently practical. And while most of
the specific examples are drawn from the field of counseling, | believe this
book will be of interest to students, faculty, and practitioners in a variety of
helping professions.

There are many definitions of self-supervision offered in the book, but I
particularly like the one on page 109, attributed to Diane Steiden: “Self-
supervision is deliberate thinking about one’s actions, independent of
others. This evaluative or reflective activity is performed to better
understand how we operate as therapists and/or supervisors and to offer
opportunities to take a different view or position in the clinical context.” Like
most ideas of substance, self-supervision may seem ridiculously simple or
hopelessly complex on first encounter. It is neither of those, as Morrissette
demonstrates so well. Those who find the idea hopelessly complex might
wonder how one could provide the same depth and objectivity when
viewing one’s own practice as an independent party could have. The
answer is that it is, in fact, not possible. However, self-supervision also
offers some benefits that traditional supervision does not. It is less likely to
be strictly problem focused; it can be practiced with a good deal more
frequency, and it is an invaluable tool to those whose work situations make
traditional supervision occasional at best and impossible at worst. To those
who find the idea of self-supervision a simple matter of quiet reflection,
Morrisette cautions that it is, in fact, a complex endeavor that involves care,
practice, and careful sequence.

in the Epilogue, Morrissette says that his hope is to contribute to the
conversation about self-supervision and he has done that very well.
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ggl;zuggcr;e r:‘s clgaljy a propon?nt of self-supervision, this is far from a one-
ooy L ! c>c;r is flft a simple “how-to” book, devoid of theory or critique,
A s offer concrete suggestions and tools. The book takes a
ramhare pprgach.‘ Each step o_f the way history, is acknowledged and
o oack l&tlr_) criticisms of various components of self-supervision are
discussed is not a comprehensive review of literature and is clearly not
inten as one, but enough is offered to make the reader think and to
guldg the reader to further exploration. The book also balances theory and
practice. The tgchniques discussed range from very simple to fairly
complex. But.whlle mo@els are offered, the principles behind them are also
always explained, leaving plenty of room for the reader to seek out and
affiliate with other models and approaches in purstuit of self-supervision.

The book begins with a brief history, then moves on to fundamental
concepts about counseling, self-awareness, and reflection, and finally to
practical uses of self-supervision in counseling, personal growth, and self-

care. Charts and tables and helpf .
throughout. elpful case examples are included

After_ a chapter on the history of self-supervision, the book moves on to
consider the Counselor-Client relationship. Morrissette emphasizes the
growth and centrality of the idea that counseling is a two way process. In
order_ to be effective, counselors need to understand more than ihe
evolvupg process of growth and healing in their clients. They need to attend
to their own evolving process of involvement with, reaction to, and influence
over the cll_ents. The book reviews some of the ways that counselors can let
their own issues affect and damage the therapeutic nature of the client
relatlonshlp_, including over involvement, boundary issues, and abuse of
power. This last concept seems particularly important to me, and
D/Iomssgttf urges counselors to monitor the use of what he calls their
centrall_ty. The need for this vigilance transcends specific models of
counseling and therapy. Indeed, Morrissette cautions that in the absence of
such attention, counselors can fall into unreflective and unyielding
adherence to a model, regardless of the evolution of the work.

In Chapter Three, Person-of-the-Counselor, the foundational nature of self-
awareness is explored. Self awareness is foundational to effective
counseling as well as self-supervision. The book makes a convincing case
that there is a reciprocal relationship between self-awareness and
counselor effectlvgness. it then goes on to discuss specific aspects of self-
awareness, including the influence of current and past life events on the
counselc_)r (with an emphasis on family-of-origin issues); the influence of
unexamnr?ed and tacit values and assumptions; and the strengths and
dang_ers inherent in various motives for entering the helping professions
Specific n;ode}s for self-awareness are presented including genograms-
persorjal timelines, audio and videotaping, and journaling. None of thesé
ideas is new, of course, and they are not discussed in great depth. Nor is

94 ;
Book Review: Self Supervision

,,

&
£

the list of issues and techniques exhaustive; that is clearly not the intent.
But it will leave a thoughtful reader with the desire to know more and some
resources to pursue that knowiedge. | did find myself wishing that a list of
readings for further exploration had been included.

Chapter Four discusses Reflectivity, a fundamental process in self-
supervision. Again, history is presented, as well as critiques and concerns. |
was interested to note that one of the criticisms of reflectivity is the lack of
rigorous scrutiny and scientific verification. Donald Schon, whose work on
reflection-in-action is discussed in the chapter, has argued elsewhere that
phenomena such as reflection may not be able to be examined using
traditional modes of inquiry (Schon, 1995). The chapter goes on to make a
strong and clear link between reflection and self-awareness, showing how
reflection can help avoid the traps discussed in the previous chapter.
Morrissette then goes on to discuss the use of reflection to look back at
events; reflection-in-action, which as the name implies, involves reflecting
during an event; and reflection for personal growth. Effective reflection is a
matter of attitude and skill and the book discusses both, emphasizing
patience, open mindedness and the willingness to take risks. There are
many strategies for reflection and the burgeoning literature on service-
learning is replete with them. Morrissette has chosen a few specifics to
discuss, but this is another area | wish had been expanded, or at least
further resources provided.

| was particularly interested in the section of this chapter that discusses
developmental stages in the growth of reflection. Such a sequence is useful
to students and faculty as a set of benchmarks and even assessment tools.
It is also useful, though, to think about how reflectivity could be promoted at
each of the stages. For example, in stage one the world is seen in simplistic
terms and external authority is accorded heavy weight in one’s worldview.
For some counselors, this may be a very temporary position that can be
easily changed, but readers familiar with the work of Perry and of Belenky
et al. will also recognize the developmental positions of Dualism and
Received Knowing (Perry, 1970; Belenky, Clinchy et al., 1986). If this isa
relatively stable developmental position, then how might we help those who
hold it to reflect as effectively as possible?

in Chapter Five, Self-Supervision in Action, Morrissette digs into the
process of self-supervision, building on the fundamentals established in
previous chapters. He begins at the beginning, by discussing the need to
learn to identify and record personal reactions. This is a critical foundation,
it seems to me. It is so easy to fall into the rush to interpret; it is better to
first just gather the data, and to be ready not to know what it all means just
yet. The next step is reflection, and again a variety of approaches are
discussed. Finally, a structured approach is discussed in detail, attending to
intrapersonal, interpersonal, and clinical dimensions of a counseling
session. A fascinating case study is presented in sections as the process
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unfolds. The reflection portrayed is both reflection-in-action and reflection
after the fact. We watch the counselor begin to separate from initial
reactions and assignments of blame and learn about herself, her reaction
patterns, her therapy, and her client. | am not sure whether this is a real or
hypothetical case, but it is entirely plausible. However, it does show
someone who is obviously practiced in the skills of reflection and committed
to self-understanding, underscoring the need to build these foundations in
promoting self-supervision.

The final chapter focuses on self-care. The emotional hazards of
counseling are explored along with some of the more common models for
understanding them, including burnout, stress, and compassion fatigue.
Proactive strategies are offered as well. The implication is clear that self-
awareness, reflection, and by extension, self-supervision, can help to avoid
these hazards; | wish that connection had been made more explicitly.

The only substantial concern | had about this book was the questions at the
end of the chapter. They focus on the theory, not the application. They are
more traditionally academic, and it occurs to me that a student could
answer them and still not know in any practical sense how to move forward
towards self-supervision. This is a book that cries out for experiential
exercises and skill building assignments. Instructors can provide their own,
of course, and perhaps there is a handbook in the offing.

| think this book could be used in a variety of ways. It could be used in a
practicum or internship, where it would deepen the experience. If used in
an internship seminar, the internship experience could be used for skill
building in self-awareness, reflection, and self- or peer supervision.
However, the book could also be used in the very first course in a program.
The concepts in it are, | believe, foundational and could be used to set the
stage and provide a framework for subsequent courses and experiences.
Finally, the book could be used in a class or workshop for in-service helping
professionals.
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Book Review

Treating Substance Abusers in
Correctional Contexts

Pallone, N. J. (Ed.). Haworth Press. 2003.
Reviewed by Anne S. Halcher

This book is a compilation of research articles related to treatrpent of
substance abuse clients within the criminal justice system. The editor has
written a history of substance abuse treatment philosophy and procedures
that indicates the cyclical pattern of treatment. He indicates_ that the_ system
has moved from treatment to punishment and back to intervention and
treatment in an effort to decrease the use of psychoactive s_.ubstances.
Articles included in the book describe the perceptions of prison pased
substance abuse treatment programs, ways that persons in English. prisons
acquire and used illicit drugs and injecting equipment, modqlmes for
assessing outcome in prison based drug treatment programs, the impact of
deterrence versus rehabilitation on recidivism, criminal violence and drug
use, drug treatment issues unique to corrections-b_ased treatmgnt programs
for youth, retention of drug court participants, unique factors in adult drug
court in a rural area, factors in successful relapse preventipn in Hong Kong,
and a clinical case study of a youth exposed to crack cocaine in utero.

in reading the articles, the reviewer found a number of factors that
appeared to be of particular interest:

o The War on Drugs that mandates criminal charges for drug
use/abuse dominated the treatment of clients in the 1980s and
1990s. Prior to that time, drug use/abuse was considered a minor
offense. Laws enacted in 1981—Criminal Sentencing Reform Act
(CRSA)—took the stance of mandating sentences and removing
judicial discretion.

« By 2000, the New York and California drug czars were advocating
treatment instead of fighting drugs.
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e The move from state control of prison to privatizing the psychiatric
and drug treatment programs as well as other programs within the
prison has altered the approach to treatment to some extent.
Ninety percent of state and federal prisons offer treatment and one
of eight prisoners participate.

+ Failure of the treatment staff to understand the client's culture and
values impedes treatment. Staff often find that they are unable to
put themselves in the client's shoes. Clients seem to put mare trust
in recovering counselors.

+ lack of program support impacts treatment success.

e The passage of the Omnibus Crime Reduction Act in 1986 made
drug offenses a federal crime and supported the mandated
sentences.

e Maintaining an individual in prison carries a cost of $42,000-55,000
annually. When the cost of constructing prisons is factored in, the
cost per prisoner increases $15,000-45,000 annually.

e More recent changes in laws in California and New York release
nonviolent prisoners after a required 12 months of treatment and
give judges more discretion in sentencing.

¢ The predictors of success among drug court clients include having
an African American case manager, little criminal history, and no
history of using crack cocaine.

« In a rural setting, the predictors of relapse were family problems,
lack of social support, and employment difficulties.

¢ Mandated interventions are shown to be cost effective and
successful in drug use reduction, but the failure rate is high.

o A research article published in The Lancet in 1996 supports more
recent work reported by McLellan regarding the need to address
substance use/abuse as a long term chronic illness instead of an
acute problem to be solved by brief intense intervention,

This publication provides the research support necessary for counselors
and for treatment programs to evaluate their current procedures and make
adjustments to enhance successful outcome.

Anne S. Hatcher, EdD, CACIlI, NCACH, is director of the Center for
Addiction Studies at Metropolitan State College of Denver.
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Guidelines for Authors

Hun_7an Service Education (HSE) is a refereed journal. Manuscripts which
are judged by the editors to fall within the range of interest of the journal will
be submitted without the names and identifying information of the authors
to reviewers.

The principal audiences of HSE are faculty members and administrators in
institutions of higher education and practitioners interested in human
service education. Sample areas of interest include teaching methods,
curricular  design, internships and experiential learning, faculty
development, career paths of graduates, issues of program quality,
relationships with human service agencies, articulation between two- and
four-year programs, and models of graduate study in human services.

HSE publishes three types of submissions: (1) articles, (2) brief notes, and
(3) critical reviews of instructional materials and scholarly books of interest
to human service educators and practitioners.

The following instructions apply to all three types of submissions:

1. Manuscripts should be well organized and present the idea in a
clear and concise manner. Use headings and subheadings to guide
the reader. Avoid the use of jargon and sexist terminology.

2. Manuscripts should be typed in 12-point type with margins of at
least one inch on all four sides. All materials should be double
spaced including references, all lines of tables, and extensive
quotations.

3. All material should conform to the style of the fifth edition of the
Publication Manual of the American Psychological Associaiton.

4. Avoid footnotes wherever possible.

5. Tabies should be kept to a minimum. Include only essential data
and combine tables whenever possible. Each table should be on a
separate page following the reference section of the article. Final
placement of tables is at the discretion of the editors.

6. Figures (graphs, illustrations) must be supplied in electronic format
and must be in black and white with a minimum of gray shading.
Use of submitted figures or a re-rendering of the figure for clarity is
at the discretion of the editors.

7. On a separate page, place the title of the article, the names of the
authors, their professional titles and their institutional affiliations.
Article titles and headings should be as short as possible,
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s: make sure all references
8. Check all references for cqmple@enes ; _ _
mentioned in the text are listed in the reference section and vice

versa.

9. Manuscripts are edited for consistency of grammar, -spelhng, and
punctuation. In some cases, portions of rpanuscnpts may be
reworded for conciseness or clarity of expression.

i i i derstanding that
10. Manuscripts are accepted for review with the undk
they represent original work and are not under review by another

publication.

11. All manuscripts must meetthe specifications detaileq apove or they
will be returned to the authors before review for publication.

The following are additional directions for each type of submission.

icles. Ordinarily, manuscripts for articles should not exceed ten

b érg;;l;:eg pages.yFollowing the title page include an abstract of not

more than 100 words. This statement should express the central

idea of the article in nontechnical language and should appear on a
page separate from the text.

2 Brief Notes. Submissions appropriate for.this fo!‘mat include bpef
reports of research projects or program innovations. Manusqnp@s
should not exceed four double-spaced typed pages; it IS
recommended that the results and implications occupy at least half
of the brief note. A 50-word capsule statement should accompany

the note.

. Critical Reviews. HSE accepts reviews of _textbooks, other
° gs:ructional materials, and scholarly books.of interest to human
service educators and practitioners. Manuscripts should pot excee_d
three typed pages uniess two or more related books are included in
one review in which case manuscripts should not exceed five typed

pages.
Send materials in electronic format to Sandra Haynes, Editor, by email to
hayness@mscd.edu oron a floppy diskette to:

Sandra Haynes

Editor, Human Service Education
Metropolitan State College of Denver
P.O. Box 173362

Campus Box 08

Denver, CO 80217-3362

Telephone or e-mail inquiries are welcome and may be made to Sandra
Haynes at telephone 303-556-2978 or e-mail at hayness@mscd.edu.
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National Organization for Human Service Education

The National Organization for Human Service Education (NOHSE) was
founded in 1975 as an outgrowth of a perceived need by professional care
providers and legislators for improved methods of human service delivery.
With the support of the National Institute of Mental Health and the Southern
Regional Education Board, NOHSE focused its energies on developoing
and strengthening human service education programs at the associate,
bachelor's, master’s, and doctoral levels. '

The current purposes of the organization are: (a) to provide a medium for
cooperation and communication among human service organizations and
individual practitioners, facuity, and students; (b) to foster excellence in
teaching, research and curriculum development for improving the education
of human service delivery personnel; (¢) to encourage, support, and assist
the development of local, state, and national organizations of human
services; (d) to sponsor conferences, institutes, and symposia that foster
creative approaches to meeting human service needs.

Members of NOHSE are drawn from diverse educational and professional
backgrounds that include corrections, mental health, child care, social
services, human resource management, gerontology, developmental
disabilities, addictions, recreation, and education. Membership is open to
human service educators, students, fieldwork supervisors, direct care
professionals, and administrators. Benefits of membership include
subscriptions to Human Service Education and to the Link (the quarterly
newsletter), access to exclusive online resources, and the availability of
professional development workshops, professional development and
research grants, and an annual conference.

Six regional organizations are affiliated with NOHSE and provide additional
benefits to their members. They are the New England Organization of
Human Service Education, Mid-Atlantic Consortium for Human Services,
Southern Organization for Human Service Education, Midwest-North
Central Organization for Human Service Education, Northwest Human
Services Association, and Western Region of Human Service
Professionals.

NOHSE is closely allied with the Council for Standards in Human Service
Education (CSHSE). CSHSE, founded in 1979, has developed a highly
respected set of standards for professional human service education
programs and also provides technical assistance to programs seeking
Council accreditation.

Membership information can be found on the organization's website at
www.nohse.org. Correspondence should be addressed to the NOHSE
headquarters office at 5601 Brodie Lane, Suite 620-215, Austin, Texas,
78745, telephone 512-692-9361, fax 512-692-9445, info@nohse.org.
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